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QA LANDSCAPE IN FLUX

TWO THEMES PREDOMINATE: OUTCOMES AND TRANSPARENCY
The past couple of years have seen remarkable changes in the QA
landscape in education, and particularly higher education, worldwide.
Arguably, two themes now predominate: the emphasis on outcomes
(measurable where possible) and the requirement for transparency.
We would like to think that in much of this ASIC was a pioneer. We have
long questioned accreditation and review systems which were fixated on
governance and committee structures in the abstract to the exclusion of
direct checking on the student experience, their eventual level of academic
success, and the quality of their academic award. 'Deliberative committee
structures’ should be a means to an end, not an end in themselves. This
leaves aside the question as to whether this approach could even ever be
relevant to very small, niche education providers where the operational
parameters are just too small for such structures to be realistically staffed.

STUDENTS AS GLOBAL CITIZENS
WORK READY AND FUTURE READY

These issues have been to the fore in the USA for some time, with
politicians of both parties questioning not only the effectiveness of
educational institutions, but also their accreditors, when it comes to the
scant attention paid to outcomes and, through measuring those, value for
money.
The latter is a key concern for those governments around the world who
support students financially either directly (e.g. via zero tuition fees in
France and Germany) or indirectly (e.g. via loan schemes). Politicians are
inclined to talk about the value to the national economy, or at least to social
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well-being, of the qualifications students obtain at every level where they
might enter the workforce.

Arts and Humanities subjects are not
being thrown out of the window; they
should inculcate vital transferable skills.
Contrary to some political rhetoric, this does not mean that all programmes
have to be vocational or precisely tied to a particular area of employability.
But those who sponsor students, and those who subsequently employ
them, should have a reasonable expectation that they emerge from
education literate, acceptably numerate, able to communicate effectively in
speech and writing, have problem-solving skills, and can manipulate
knowledge and apply it to specific situations.
Arts and Humanities subjects are not being thrown out of the window; they
should inculcate vital transferable skills. One only needs to remember that
until comparatively recent times, the senior civil servants in many European
countries, including the UK, tended to be graduates in Classics (i.e. Greek
and Latin), as the intellectual rigour required to master the grammar and
syntax of those language and to write in them correctly was a sound
training in problem-solving.

SEISMIC SHIFT IN UK HIGHER ED

INTRO OF TEF, STUDENT EXPERIENCE AND TEACHING QUALITY
In UK higher education there has been a seismic shift with the Higher
Education and Research Act of 2017, which has introduced a focus on the
student experience and the quality of teaching, now to be measured
through the Teaching Excellence Framework (TEF). One disappointment is
that, despite being introduced via an act with the word Research in its title,
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the TEF does not touch upon the neglected area of research supervision
as an aspect of teaching.
Early results from the recent UK changes have been fairly sensational, with
instances of famous, traditional universities receiving lower ratings than
some of the new universities converted from polytechnics in 1992. This has
incidentally turned the best- known commercially operated ranking systems
such as QS and the Times Higher on their head.
For, following their data, which prioritise reputation and research, even the
best of the ‘1992’ universities were no better than middle-ranking. Even
some of the non-public providers have caused ripples. The business
college where I chair the board of trustees has a teaching excellence score
equivalent to that of Kings College, University of London and higher than
that of quite a few universities.

GLOBAL SHIFT IN QA PRIORITIES

A FOCUS ON OUTCOMES AND TRANSPARENCY WORLDWIDE
I have mentioned the USA and the UK because they are the educational
models followed most widely in the world.
However, from information I pick up through inter-governmental agencies in
the education sector, there is absolutely no doubt that the new attention to
outcomes and transparency will become global and affect all ASIC’s
existing and future accredited institutions one way or another.
We see major initiatives within the European Educational Area such as the
project on Student-Centred Learning being coordinated by a Norwegian
team or new approaches from the National Assessment and Accreditation
Council in India.
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ASIC LEADING AND INNOVATING

STUDENT WELFARE HAS ALWAYS BEEN OUR PRIORITY
My view is that ASIC accreditation provides an unusually good preparation
for whatever implications the new global QA priorities may have for
particular types of institution in particular countries. This is partly due to the
history of ASIC itself. All the founders had care for students as their main
focus. We wanted to stop students having a raw deal. This meant that
ASIC anticipated by over a decade much that is now becoming central to
QA in education.
There was another way in which ASIC pioneered current approaches.
Nowadays, with glossy websites and suave PR support, less than
satisfactory institutions can paint wonderful portraits of themselves. We
have always guarded against this by checking student expectations against
reality and, importantly, by looking at outcomes data and how it was being
used to put institutions on a path to improvement.

